This book constitutes a major contribution to the literature on academic writing, for we have here comprehensive coverage of the problems which are usually encountered by students in meeting the writing requirements of the academy. Specifically, attention in this book is focused on 'problems' faced by L1 students, overseas students and non-native English speakers in UK universities of both undergraduate and postgraduate level. This collection of articles attempts to locate through case-study approaches the issues concerning student writing and faculty response in broader institutional contexts in relation to their cultural and epistemological bases. It reviews much of the published literature on this topic, and distils from that body of work the principal issues that have challenged scholars of this subject for well over four decades. The book has succeeded fairly well in this aim, introducing novel ideas on how to find some solutions for these 'problems'.
The editors did an admirable job in amalgamatingthe styles of the 14 contributors. But I think that the addition of an author index would have made the book easier to use. Anyhow, this work is of merit not only for the insights it provides into a key area of academic writing, but also for the general methodological issues it raises, often with remarkable originality. In sum, readers with an interest in this area of study will be greatly in debt to all those who have contributed to the production of this book.
The book has an introduction, a section of biographical notes, two sections, comprising a collection of 11 articles, a wealth of tables and charts, good bibliographies, a postscript, and a well-organised subject index. The section headings are self-explanatory: (1) 'Interacting with the Institution' presents a range of issues through six case studies. These issues include the ways in which the students, as individuals (postgraduate and undergraduate level) relate to their specific academic communities and work towards achieving their goals; (2) 'Mystery and Transparency in Academic Literacies' draws on a considerable number of theoretical insights and practical approaches to the exploration of perceptions of academic writing in the university.
In the introduction, the editors provide the necessary background for the articles and give a short but informative description of the topics and case studies being discussed, such as academic writing in relation to the cultural and epistemological issues, models of students writing in higher education, mystery and transparency in academic literacies, and so on. This introductory part sets the ground for the following sections, which form the main body of the book.
Section A comprises six articles on a variety of topics related to 'different experiences and beliefs about what counts as knowledge and learning and about how knowledge is transmitted and shared, they are also to do with students' assumptions about the discoursal dominance of institutional ideology'. These are: 'Fore-grounding Background in Academic Learning' (Monika Hermerschmidt), 'What do Students Really Say in Their Essays?' (Fiona English), 'The Students from Overseas and the British University' (Carys Jones), 'On Not Disturbing "Our Group Peace"' (Graham Low and Latilla Woodburn), 'Writing Assignments on a PGCE (Secondary) Course' (Brenda Gay, Carys Jones and Jane Jones). Each article attempts to deal with the subject of this section, from a different perspective.
In Chapter 1, Hermerschmidt focuses on students' perceptions of functioning within the institution. She speaks of the relationship between the student and his academic environment. She believes that learning is both an individual act and a social practice. In Chapter 2, Fiona English discusses the damaging effects on the students made by the misunderstandings which take place concerning the expectations made of them in written assignments, both by the students and the tutors. English argues that her approach could help both student and tutor to reach an enhanced, shared awareness of the student's needs and potential. These same issues were reinforced in Chapter 3 by Carys Jones, who argues for a pre-sessional strategy to overcome the problems of the gap perceived by students, in the case of non-native speakers, in particular. In Chapter 4, Low and Woodburn demonstrate how the student's voice can directly lead towards successful learning. In Chapter 5, Gay, Jones and Jones study the perspectives of one institution through highlighting the voices of two mainstream tutors involved in teaching on an intensive, initial teacher education course. Through their experiences with one student, the tutors concluded that the student's firm view that her limited language ability was the main reason for being unable to understand or overcome her weaknesses as perceived by her tutors (a number of Arab linguists have also reported similar problems like those experienced here, in their studies of Arab students learning English at university level; see, for example, Al-Khatib, forthcoming; Kuwaileh & Shoumali, 2000) . In Chapter 6, Lea concluded that interaction between the learning texts, academic literacy practices and the broader and social contexts of learning is essential to understanding students' work.
Drawing on a number of varied theoretical insights and practical approaches to the exploration of academic writing in the university (see, for example, Bakhtin, 1981; Lea & Street, 1998) , authors in Section B attempt to highlight and locate the source of problems faced by students, and find answers to them. This has been done with reference to 'a historically and culturally rooted "discourse of transparency" whose values and assumptions continue to dominate the institutional understanding of academic writing ' (p. 125) . This section contains five articles, including: 'Whose "Common Sense"?' (Teresa Lillis), 'Academic Literacy and the Discourse of Transparency' (Joan Turner), 'Inventing Academic Literacy' (Catherine Davidson and Alice Tomic), 'Agency and Subjectivity in Student Writing' (Mary Scott), and 'Academic Literacies' (Brian Street).
In Chapter 7, Lillis attempts to explore the experiences of a group of 'non-traditional' students and their meaning making in academic writing. In Chapter 8, Turner deals with academic literacy from a critical, political, and pedagogical point of view. She assumes that academic literacy should play a critical, rather than a remedial role in higher education. Chapter 9 seeks to identify the role of institution in the process of developing academic writing. Davidson and Tomic concluded in this chapter that 'in order to write "successfully", students must enter into the secret life of the university -its ethos, values, expectations -all the elements that inform language but go beyond language' (p. 161). In Chapter 10, Scott attempts to consider student writing in higher education in UK. Her concern is for a theoretical base which more firmly grounds the interrelationship between agency and subjectivity. She argues for the importance of paying more attention to the individual student, from a pedagogical and curricular point of view, as a re-maker of meaning. In Chapter 11, drawing on a number of written responses (given by a number of his colleagues) linked by their reference to a stimulus document on academic literacy, Street attempts to rebut the conventions of the traditional format and the layout of the 'essay-text'.
The authors of these 11 articles clearly speak from experience and make numerous useful suggestions. It is also obvious from the form and content of their writing that most of them are professionals in foreign-language pedagogy, academic writing in general, and the problems faced by both native and non-native speakers of the language. Therefore, this book has the potential to disseminate knowledge about the interaction between student and institution on one side and student and tutor on the other.
In a word, the articles included are well researched and clearly written. One may claim then that this book provides teachers, researchers, evaluators, and all those scholars who are interested in academic writing, and the problems encountered by L1 and L2 writers, with a valuable guided tour of the complex facts relating to these issues. We can safely say that this book would serve as a good reference work on writing as a means of communication in general, and academic writing in particular. The general orientation of this book is explicit in its title. Medium of Instruction in Hong Kong indicates its scope of language education in the bilingual territory; policy and implementation display the two aspects under this topic. This is so because the author wishes to break apart this monolith and look concretely at the issues of using English and/or Chinese as the medium of instruction.
This highly readable book is based on the author's doctoral dissertation, which is a qualitative case study. The intensive coverage of the book takes the reader through some of the recent policy issues of Hong Kong. It is a book that will hold the attention of not only scholars, but also all those interested in Hong Kong.
The book consists of seven chapters, plus an epilogue which supplements the previous chapters with a brief account of new developments after the completion of the doctoral study. Chapter 1 is about the methodology chosen, the research questions, the logistics of data collection and analysis, and the criteria used in interpreting the findings. What is worth attention are the five propositions, for they reflect the author's awareness of relevant theories in language planning and bilingual education. Constituting the guiding principles, they show clearly that Poon deals with the issues of medium of instruction from the perspectives of language planning and bilingual education.
Chapter 2 is a literature review. It covers two areas: language planning and bilingualism and bilingual education, which once again reveal Poon's central line of argument in the book. Poon approaches language planning at several levels. She reviews the development of language planning from its establishment as a field in the 1960s, comments on the six major international conferences held between 1966 and 1990, and examines different paradigms, approaches and models of language planning. Specially notable are her analyses of five major setbacks of language planning from the literature, namely, lack of established theories of its own, lack of a generally accepted definition of language planning with confusion in the use of the term language planning and language policy, unclear distinction between language planning and language-in-education policy, lack of sufficient data on the decision-making process, and implementation and evaluation of language planning. These setbacks may be considered as the future directions of development in this field. Some important contributions in this area are mentioned, such as Ferguson and Fishman on language development, Fishman, Neustupny, Jernudd and Das Gupta on language problems, Rustow, Rubin and Jernudd on language and modernisation, Das Gupta, Rustow and Fishman on language and national development, Rubin on evaluation and language planning. In the end, the author points out that little work on language planning and language policy has been done in Hong Kong.
A second component of the literature review deals with theories of bilingualism and bilingual education. Poon gives an overview of the controversies over the definition of bilingualism and concludes, 'the term bilingualism suffers from a lack of consensus in its meaning among researchers and theoreticians' (p. 83). She describes in great detail Cummins' ideas: the Interdependence Principle (SUP vs. CUP), the Thresholds Theory, The Distinction between BICS and CALP, the Two-dimensional Model (context-embedded vs. context-reduced communications). It is made clear that Cummins' theories are the basis of her study of the medium of instruction (pp. 97, 289). As for the term bilingual education, she cites Hornberger's definition (1990) as the generally accepted one, namely, 'the use of two or more languages as mediums of instruction in formal schooling ' (p. 98) .
Chapter 3 discusses the theoretical framework of the study. Poon explains why language planning and bilingual education are the two cornerstones of the study. She contends that Hong Kong followed Britain in its approach to language issues. Like other developed countries, Britain adopts a cultivation approach as opposed to the policy approach adopted by developing countries. So throughout the 155 years of colonial rule no attempt was made by the Hong Kong Government to plan the status of Chinese and English, and to standardise the usage of Chinese. That is why language planning has never appeared in any official documents regarding language issues. She argues that Hong Kong has been practising bilingual education in the sense that two languages are used as the medium of instruction.
Chapter 4 investigates Hong Kong's streaming policy. It gives a detailed account of the language situation in Hong Kong, the Hong Kong Government's responses to the language problems, the origin of the streaming policy which led to Chinese-medium education after the takeover, the policy-making process of the language-in-education policy, the procedures of implementing the streaming policy with the Education Department, a multiple view of the implementation process from the perspectives of the Government officials, the academics and the other researchers. The data of this chapter are used for the analysis in Chapter 6. The streaming policy was based on a consideration of the continuing decline of language proficiency among Hong Kong students. Its central theme was to encourage the use of Chinese as the medium of instruction and to discontinue the use of the English-Chinese mixed code which was regarded as the cause of declining language proficiency.
Chapter 5 is the report of the author's field investigation of four schools on how the streaming policy was implemented. Selected segments from the 52 interviews with principals and vice-principals, teachers and students are presented. In addition, the author's 16 recorded class observations are selectively offered. From these solid data we can see the unanimity of views, converging views, diverging views and discrepancies between views and practice. It was found that although English was preferred to Chinese, the real classroom teaching relied on heavy use of mixed code because of an insufficient command of English both on the students' and the teachers' part.
Chapter 6 is an analysis and interpretation of the data. Some important factors are identified regarding the implementation of the streaming policy. Among them are the micro factors, such as the attitudes of schools, the school's own streaming policy, the values and beliefs of principals, the English proficiency of teachers and students, and the attitudes, mentality and procedures of government officials. In addition, some macro factors also have an effect, such as language goals, policy per se, policy making, language planning, social values, economic development, political pressure and cultural factors.
Based on the analysis and interpretation, Poon puts forward arguments against the streaming policy in Chapter 7. She proposes an end to the encouragment of Chinese-medium instruction, to adopt and implement the policy of streaming by subjects, to actively incorporate additive and functional bilingualism and to enrich bilingual education, as the long-term goals of language education in Hong Kong. All these should be based on language planning, both society-wide and in the domain of education -a rectification of the past record of insufficient language planning in a changing society.
The epilogue traces the latest development of government policy on the medium of instruction since 1996. It covers compulsory Chinese-medium education, evaluation of the Chinese-medium instruction policy, the proposed further implementation of the Chinese-medium instruction policy, education reform, the Direct Subsidy Scheme, language benchmark tests for teachers, and the English in the Workplace Campaign. In the author's opinion, although a series of efforts have been made to upgrade the English proficiency of Hong Kong students, the current policies and measures will not yield much fruit. The root problem lies in the English teaching, especially at primary levels. Until the teaching methodology is radically changed, the language problem will remain a hard nut for all concerned to crack.
If one is interested in the medium of instruction in a bilingual education context, the case of Hong Kong presented in the book can serve as a good reference, for one can see a complete picture of the whole process of the issue, for example, how it originated, how it evolved, what stages it experienced, what were the ups and downs in its development, etc. To my knowledge, the information provided is comprehensive and accurate. The cumulative evidence shows that the laissez-faire streaming policy of the previous Hong Kong Government seemed to grant free choice to the school authorities; however, it did not solve the problems of using an appropriate language to meet the students' needs, let alone the demand for highly proficient bilinguals in the society of Hong Kong. Although Chinese-medium education is quite naturally a central concern of all walks of life, the rising status of English in the world puts it in the centre of the stage as the medium of instruction. Owing to the unequal weight of the two languages on the job market and all fields of society, such as civil service, business, education, jurisdiction and legislature, people seek desperately English-medium education even though they are aware to a varying extent of the usefulness, convenience and feasibility of Chinese-medium instruction. This is a meticulous study of bilingual education in the sense that the issue of medium of instruction always stands at the core of the issue. But I have a strong reservation about the author's citation of the research documents. For example, after mentioning the research on the relationship between language proficiency and academic achievements, she claims that Hong Kong people believe that language proficiency is a crucial factor of educational success (p. 89). However, some research of Hong Kong (Lo, 1991; Siu & Mak, 1989) shows the opposite. Over the past years, Hong Kong universities have admitted some students who are good at academic achievement but still remain poor in English. Poon fails to mention the pioneering study concerning bilingual proficiency and academic achievement. Peal and Lambert (1962) set a milestone in the topic and changed the direction of evaluation much earlier than the time Poon notes (p. 88). Poon cites Cummins (1981) to say: 'the CUP (Common Underlying Proficiency) refers to the cognitive/academic dimension of language proficiency (CALP)' (p. 91), 'Although the surface features of different languages (e.g. pronunciation, spelling) are separate, there is a common underlying CALP across languages which makes the transfer of cognitive/academic or literacy-related skills possible from one language to another' (p. 91). However, I cannot see any logical relationship between the two. I doubt that Cummins means CALP when he uses the term CUP. As is known, CUP lays emphasis on the connection between L1 and L2 while CALP is in contrast to BICS (Basic Interpersonal Communication Skills), which focuses on oral linguistic competence. CUP emphasises the close connec-tion between L1 and L2 of a bilingual and is not only confined to CALP. It is confusing to mix up the two different dimensions. As for language planning, Poon is obviously inclined towards a view that little effort has been made (p. 83). However, she might have overlooked the fact that it did occur in Hong Kong. When Thomas (1986) mentioned the Hong Kong educators' efforts to plan for the role and status of Cantonese, it should be understood as an effort of language planning. Besides, it cannot go unnoticed that the Conference on Language Policy and Language Planning in Hong Kong was held at the City Polytechnic of Hong Kong in December 1986.
Poon hits the nail on the head when she analyses the contradictions of the streaming policy (pp. 307-309). The statements make it clear that the policy makers are not consistent in confirming the advantages of Chinese-medium instruction and disadvantages of mixed code. What I enjoyed most is the author's proposed modes of bilingual education (pp. 351-352), namely, Chinese-medium education at primary levels and English-medium or two-medium education at secondary levels, according to students' language proficiency. Pure Chinese-medium instruction at secondary levels is certainly not adequate for developing students' bilingual competence as is greatly desired by the society.
As regards the medium of instruction, perhaps one more thing is worth discussion and attention, though not touched on by Poon. Although it is universally agreed that the mother tongue is the best means to assimilate knowledge and Chinese is the mother tongue of most Hong Kong people, it is not clear what the term 'Chinese' referred to when the British colonial Hong Kong Government adopted the laissez-faire policy. Strangely enough, neither did the Hong Kong SAR Government clarify it after the 1997 takeover. Owing to the lack of a clear definition, Cantonese has been taken to be the language concerned in the expression 'Chinese medium'. However, Cantonese will lead the students nowhere. It will only limit them to communication within Hong Kong or Chinatown overseas. It is high time that the Government sought professional advice and issued a clear guidance on using Putonghua -the most common variety of the Chinese language -as the medium of instruction. On the basis of my observation and some statistics, there are sufficient Hong Kong teachers who are qualified and capable of teaching in the language.
1 Without the administrative measures of the government, it would be impossible for the language to be used in education. This issue should also become a part of the language planning Poon proposes for tackling the issues of language education.
Another point for further debating is the use of mixed code. 'It is legitimate to reduce the use of mixed code with a view to enhancing the proficiency of both English and Chinese' (p. 308). Obviously Poon is for the prohibition of mixed code in school education (pp. 308, 318, 347-348) . However, she did not show any hard evidence from empirical research or provide in-depth theoretical analyses as to why mixed code should be prohibited and how it is harmful to the students' development of bilingual competence. In my opinion, this is precisely the point that is worth attention and research effort, for it is the use of Cantonese-English mixed code that partly gave rise to the streaming policy, which in turn leads to Chinese-medium education. As is known, mixed code is a natural consequence of language contact in any bilingual society. Since it is universal, there is no reason to ban it in Hong Kong, which it is claimed is one of the great bilingual cities of the world.
Rarely have I wished that a book were a bit longer, but here we have an expert who, for my taste, is too brief. But Poon has at least lit a candle. For those who are dedicated to bilingual education, it is a source of illumination. However one looks at it, Poon has offered a useful and very readable book to all concerned. I look forward to future studies, where more scholars will doubtless address specific issues in a more detailed and analytic manner. This book provides a perspective on the process of internationalisation in Japan through the analysis of a scheme to import native speakers of English to Japanese schools. In essence, the JET (Japan Exchange and Teaching programme) involved the posting to Japanese secondary schools of young university graduates predominantly from the US, but also with sizeable contingents from Canada, Australia, New Zealand and the UK. In the schools, the JET mainly took up a role of AssistantLanguage Teachers (ALTs), where they were involved in team teaching with Japanese counterparts. The programme started in 1987 and is large in scope with more than 20,000 foreigners having been placed by the Japanese Government to date. Almost all of Japan's 16,000 public secondary schools have had at least some contact with an ALT. The project's scope and longevity make it well worth treatment in a full-length book. The potential readership 0f the book encompasses those with interests in one or more of the following areas: Japanese education and society; intercultural communication; the management of change and English-language teaching. However, it does become clear that English-language pedagogy is neither a primary focus of the programme, nor this book.
Dan Lu
The book draws principally on ethnographic data collection carried out on a commendably longitudinal basis over a period of 10 years. However, it does have to be pointed out that the main data collection was during the period 1988-1990, so I perceive that the text is better at providing a feel for the history of the scheme rather than being an up-to-date analysis of its contemporary form. The lengthy time in development of the book is perhaps related to the completion of the author's doctoral studies in anthropology and education on which the book is based.
The book is divided into seven chapters. The first sets the scene by tracing the origins of the JET scheme within wider concerns about a trade gap between Japan and the US in the mid-1980s and a perceived need for greater internationalisation of Japan. We learn, in fact, that the proposal for the JET scheme was first presented as a 'gift' from Japanese Prime Minister Nakasone to Ronald Reagan at a summit in 1986.
Chapter 2 indicates how the JET programme was perceived as a solution to the problems outlined in Chapter 1. One interesting aspect of the project was that it built on a number of smaller precursors, principally the Monbusho English Fellows scheme and the British English Teachers schemes. This conversion of a small-scale project to something larger seems to be a useful strategy in the management of change.
Chapter 3 provides a general overview of the early years of the JET scheme, focusing particularly on a number of the challenges which needed to be overcome, including such issues as taxation, health insurance, pensions, racial insensitivities, drunk driving, drugs and suicides. The conclusion to the chapter succeeds in providing a positive note, however: 'what impressed me most is that Japanese officials … did not give up. One by one, they took on virtually every difficulty raised by the JET participants and wrestled with it: sometimes holding their ground, sometimes capitulating entirely, but more often than not reaching some kind of compromise ' (p. 114) .
Chapter 4 adopts a more narrow angle lens by focusing on a single prefecture and is told mainly from the perspective of two prefectural administrators assigned to coordinate the programme from [1987] [1988] [1989] [1990] . Again in this chapter, there is quite a lot of discussion of the problems in the scheme. A lot of fine detail is presented, but perhaps some more discussion of potentially wider generalisations or 'fuzzy propositions' (Bassey, 1999 ) might be useful.
Chapter 5 takes us from the prefectural to the school level where the focus is on experiences of ALTs in schools. A series of vignettes drawn from four different schools illustrate some of the main issues facing ALTs and shows the diversity of their experiences. Despite the apparent homogeneity of Japanese life, the key mantra for this chapter appears to be 'no two JET experiences are alike ' (p. 166) . One of the main positive achievements of the JET scheme is revealed in this chapter as the enthusiastic response from students. These positive responses seem to be largely threefold: the opportunity to hear real-life conversational English which may have future practical uses; team teaching providing a break from traditional teacher-centred instruction; and the ability of some JETs to form meaningful relationships with students.
Chapter 6 leaps forward somewhat suddenly to the late 1990s, where a more positive slant is put on the JET scheme in comparison with the teething problems which have been discussed in the previous two chapters. The author states that 'the introduction of team teaching has led to great change in English education in Japan' (p. 217), although I found this somewhat surprising in view of the previous three chapters which seemed to focus more on inertia and problems rather than changes which were arising from the scheme.
The final chapter reveals some of the contradictions and complexities of the JET scheme at a number of levels. For example, the reinterpretation of programme objectives at administrative levels or in different geographical locations refutes the notion of a monolithic Japanese response, yet at other levels the programme is standardised and ritualised. A further complexity is that, in some ways, the programme seems to have led to little change, whilst in other ways widespread impact is asserted. Perhaps greater evidence could be presented to substantiate such claims. Although the author does point out that there was little attempt to evaluate objectively the effects of the programme. In line with Japanese emphases on social relations, surveys focused more on harmony and the 'happiness' of participants rather than on more tangible aspects. In view of these complexities and contradictions alluded to in the chapter, it might have been helpful for the author to draw together an overall evaluative comment on the strengths and weaknesses of the scheme. This could profitably be followed by some suggestions for its further development and a discussion of wider implications.
A short epilogue attempts to draw out some implications for multicultural education in the US. For me this section did not flow logically from earlier sections and I wondered if it was tacked on in an attempt to make the work more attractive to the US audience.
As indicated above, the concluding chapter does not attempt to draw out some wider implications for the management of change or the implementation of schemes which import native-speaker teachers. As I believe these issues are of particular interest to the wider audience, I will make some interpretations of my own.
I attempt to draw some tentative implications for the management of change. Firstly, stakeholders need to be realistic about what any innovation or change can achieve and any assumption that a change is a panacea is bound to remain unfulfilled. Teething problems and a variety of positive, negative or nil-impact aspects are almost inevitable. Change takes time so it is perhaps more advisable and feasible to continue over the longer term with one programme rather than lurching from one innovation to another. The JET scheme personified gaman or persistence, as Japanese officials grappled with problems and tried to solve them. As such the author states that the JET scheme went through three stages: era of astonishment, era of acclimatisation, era of understanding. It is to the programme sponsors' credit that they had the patience and the determination to see the scheme through to this final stage of understanding. Secondly, the literature on the management of change is replete with reference to top-down reforms which have little impact on end-users. The JET programme however, does appear to be an example of a top-down reform which did have clear impact at the grassroots level. As such, its history and development merits careful consideration and analysis. Thirdly, the book reinforces the well-documented power of examination systems in influencing pedagogy or in the author's words 'the contradiction between the ideal of teaching conversational English and the reality of preparing for exams ' (p. 269) . The oft-cited implication is that if you want to change the teaching, change the test (see, for example, Cheng, 1999) .
In an earlier issue of Language, Culture and Curriculum, Lai (1999) makes a comparison between the JET programme and a scheme in Hong Kong to import native speakers of English to teach in secondary schools. Does this book carry any wider implications for such schemes which import native speakers to schools? I would like to outline four issues which arose from my reading of the text. One useful strategy adopted in the JET scheme was the recruitment of experienced or former native-speaker teachers to act as liaisons for new ALTs. This seemed to help to minimise cross-cultural confrontations and permit a convenient sounding-board for the expression of minor irritations. Secondly, it is evident that exam preparation is unlikely to be a strength of a new teacher from overseas. It seems most productive to utilise the native-speaker teachers mainly with those classes not involved in high stakes examinations. Thirdly, the concept of 'spreading the wealth' (p. 125) by which schools or classes may all receive a small dose of a native speaker, has the attraction of apparent equitability but also carries negative implications. The teacher who encounters too many different students or travels to too many schools has little opportunity to build up the close relationships on which positive educational experiences are usually based. A fourth issue concerns what type of native speakers to recruit. This is a difficult issue, and is obviously dependent on the purposes of the programme. The JET scheme deliberately focused on young teachers on the assumption that they may be less dogmatic, more flexible and perhaps more tolerant of a limited role, the so-called 'walking tape recorder'. The fact that JETs tended to be discouraged from staying for more than two or three years carries, however, negative implications. For if a native-speaker scheme is to have powerful long-term impact, teachers should be encouraged and rewarded for commitment and experience, and ideally, there should be opportunities for career development and progression.
